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Abstract 

  

 Although the “five C’s” of the Standards for Foreign Language Learning have had a 

considerable influence on the foreign language teaching profession since their release in 1996, 

the extent to which the Standards have been addressed by textbooks is questionable, especially 

in less-commonly taught languages such as Portuguese where comparatively few textbooks have 

been available. Following a review of the history and evolution of Portuguese textbooks 

published in the U.S., this article reports on the results of a survey of Portuguese instructors at 

postsecondary institutions across the country regarding what textbooks they use in various 

courses and what they would like to see in a textbook. One hundred sixteen instructors 

representing 107 different institutions completed the survey. The article reports on instructor’s 

satisfaction with the availability of textbooks for different levels and courses and their 

suggestions for improving the quality of textbooks. Survey responses indicated that instructors 

were reasonably satisfied with first-year Portuguese textbooks, but they wanted more textbook 

options for second- and third-year and for Portuguese for Spanish speakers, and they wanted 

books at all levels to adopt a more communicative focus. Results also suggest a need for 

increased awareness of the Standards among Portuguese instructors and textbook authors.  
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Communication and Other C’s: 

A Study of What Portuguese Instructors Want in Textbooks 

 Since their release in 1996, the Standards for Foreign Language Learning in the 21st 

Century, whose goal areas are often referred to as “the five C’s,” have had a profound effect on 

the language teaching profession in the United States. The Communication goal area of the 

Standards has encouraged teachers to go beyond the traditional four skills and think about how 

language is used for interpersonal, interpretive, and presentational communication. The Cultures 

goal area involves students in thinking about the perspectives underlying cultural products and 

practices, helping them to understand other cultures’ world views. The Connections, 

Comparisons, and Communities goal areas encourage students to use the language to gain 

knowledge of other disciplines, compare the target language and culture with their own, and use 

the language throughout their lives beyond the school setting. In sum, the Standards have 

defined “what foreign language education should prepare students to do” (Standards, p. 13). 

 It is generally agreed that the Standards have been more readily and widely adopted at 

the K-12 level than in higher education (Byrd et al., 2011; Byrnes, 2008; Magnan, Murphy, & 

Sahakyan, 2014). This is not surprising, given the fact that in order to earn licensure and advance 

professionally, K-12 teachers are required to complete methods courses and professional 

development that emphasize the Standards, whereas post-secondary instructors are often exempt 

from such expectations. Nevertheless, evidence suggests that the Standards have been influential 

at the post-secondary level as well. Magnan et al. (2014) report that in the ACTFL Standards 

database from 1998 to 2009 there are 106 entries on the application of the Standards at the 

postsecondary level, as compared with 31 articles related to elementary school, 29 to middle 



COMMUNICATION AND OTHER C’S   4 

 

 

school, and 60 to high school. At least a few articles on postsecondary programs have referenced 

the Standards in relation to Portuguese teaching and learning (e.g., Bateman, 2010; Bateman & 

Mattos, 2003; Milleret, 2007; Moreira, 2003). 

 Although awareness of the Standards among postsecondary instructors may be 

increasing, the extent to which the Standards are addressed in foreign language textbooks, 

especially at the postsecondary level, is questionable. Because textbooks are usually the driving 

force behind course curricula and classroom activities (Ariew, 1982; Bateman & Mattos, 2006), 

books that explicitly target the Standards can facilitate the development of the skills outlined 

therein. Unfortunately, only a handful of published studies have examined the extent to which 

textbooks incorporate the Standards (e.g., Aski & Musumeci, 2010; Bateman & Mattos, 2006; 

Combier, 2009; Young, 1999), and these studies have focused almost exclusively on the Cultures 

goal area; few if any studies have examined how textbooks address Communication or the other 

three goal areas. Although a cursory examination of current textbooks in the more commonly-

taught languages – French, German, and Spanish – suggests that nearly all of these books purport 

to address the Standards, the same cannot be said for textbooks in less-commonly taught 

languages such as Portuguese. 

 Part of the challenge in Portuguese is that there exist comparatively few textbooks from 

which to choose, prompting calls for more and better materials for teaching the language. Several 

authors have called for more appropriate textbooks for teaching Portuguese to Spanish speakers 

(author, in press; Carvalho, 2002, 2013) and for materials that are more communicative in nature 

(Milleret, 1990). In addition, an examination of Portuguese textbooks reveals that there still exist 

comparatively few books designed for intermediate- or advanced-level Portuguese classes, let 



COMMUNICATION AND OTHER C’S   5 

 

 

alone that emphasize the skills outlined in the Standards. 

 In order to better understand the current state of Portuguese textbooks with regard to the 

Standards, I offer here a brief historical review of materials produced for teaching Portuguese in 

the United States, along with the theories of language and language learning on which they seem 

to be based. This review focuses on books designed as primary, comprehensive course textbooks 

rather than on readers, reference grammars, teach-yourself-Portuguese materials, or other types 

of instructional materials. The review is not intended as an evaluation of the quality or 

effectiveness of particular books, but rather as simply an overview of the evolution of Portuguese 

textbooks through the years. 

A Historical Overview of Portuguese Textbooks 

The 1940s and 50s: The Grammar-Translation Method 

 Some of the first Portuguese textbooks published in the United States began to appear at 

the end of World War II. In 1945, P. Carlo Rossi at the University of San Francisco authored 

Portuguese: The Language of Brazil, and Maria de Lourdes Sá Pereira at Columbia University 

published Brazilian Portuguese Grammar in 1948. Although intended as textbooks for 

beginning-level university courses, both books referred to themselves as “grammars,” reflecting 

the prevailing grammar-translation view of language learning. Both consisted of vocabulary lists, 

grammar explanations, and translation and fill-in-the blank exercises. Of the two books, Rossi’s 

adopted a slightly more practical emphasis, with situational dialogues such as Na portaria do 

hotel and No restaurante. Sá Pereira, on the other hand, incorporated leituras such as the 

following: 

O mapa está na parede da classe. Os alunos estão na aula. Nós somos os alunos. O 
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caderno e o livro estão em cima da mesa. A sala tem lâmpadas. A tinta está dentro do 

tinteiro. A menina está atrás do menino, a professora está diante dos alunos. A borracha é 

do professor. Isso é uma caneta-tinteiro. Nós temos um armário. (p. 41) 

These books, and possibly other similar ones, continued to be used throughout the 1950s. 

The 1960s and 70s: The Audiolingual Method 

 In the mid-1960s a second generation of Portuguese textbooks began to appear. In 1965, 

Claude Leroy of the University of Wisconsin published the two-volume Português para 

Principiantes, and in the following year the Modern Language Association of America published 

another two-volume work entitled Modern Portuguese. These books were followed by Abreu 

and Rameh’s Português Contemporâneo (1967) and Magro and DePaula’s Português: 

Conversação e Gramática (1973). All of these books were more or less grounded in the 

Audiolingual Method, with its structural linguistic and behaviorist view of language learning; 

thus, each chapter consisted of dialogues incorporating specific structures, followed by grammar 

notes and extensive pattern drills, often with a heavy emphasis on correct pronunciation. Modern 

Portuguese boasted dialogues written by Rachel de Queiroz, which the authors recommended 

“be thoroughly memorized.”  

 Despite their similarity, these books contained some unique features. The first three 

books were loosely structured around (seemingly random) themes, such as “Shall We Go to the 

Zoo?” and “A Trip to Chicago” (Português para Principiantes); “Na PUC” and “O Baile dos 

Calouros” (Modern Portuguese); “No Dia de Tiradentes” and “As Histórias do Tio Juca” 

(Português Contemporâneo). The latter two books contained notes explaining various aspects of 

Brazilian culture. Portuguese para Principiantes also contained several short stories and a one-
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act play; the book was subsequently revised in 1985 and again in 1993 by Severino Albequerque 

and Mary Schil, condensing it into a single volume, eliminating the short stories, and adding 

cultural notes in each chapter. 

The 1980s and 90s: A Communicative Approach 

 The 1980s marked the beginning of the language teaching profession’s move toward a 

more communicative approach. In 1980 the first major intermediate-level Portuguese textbook 

published in the U.S., Para a Frente!, came on the market. The authors, Larry King and 

Margarita Suñer, incorporated a stronger and more practical thematic approach than previous 

books, with vocabulary and dialogues related to themes such as o telefone, o hotel, and o banco, 

accompanied by magazine ads and crônicas in each chapter – perhaps the first systematic use of 

authentic texts in a Portuguese textbook – as well as themes for conversation or composition. 

Despite these innovations, however, the grammatical component of Para a Frente! retained a 

strong audiolingual emphasis, with pattern drills and fill-in-the-blank exercises. 

 The late 1980s and early 1990s saw the appearance of a trio of books that might be called 

the first truly “communicative” Portuguese textbooks. In 1988, Travessia: A Video-Based 

Textbook, by John Tolman et al., was released. Travessia was the first Portuguese textbook to 

incorporate video, including comic sketches by famous Brazilian actors. The book’s real 

innovation, however, was in its communicative approach to language learning. Each unit is 

devoted to a different region of Brazil or another Lusophone country, with subsections based on 

concrete, everyday topics. The long dialogues of previous books were replaced by mini-

dialogues, some of which are completed by students themselves, as well as an unprecedented 

number of speaking activities for pairs of students. Travessia also features a large number of 
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authentic texts, including advertisements, comic strips, newspaper articles, crônicas, and 

segments of a telenovela. 

 Equally innovative were a pair of books by Tom Lathrop and Eduardo Dias, Brasil! 

Língua e Cultura (1992) and Portugal: Língua e Cultura (1995), the latter of which was a 

revision of an earlier version published in 1974. An important feature of both books is a structure 

based entirely on cultural themes such as university life, eating, holidays, and leisure activities. 

The books supplement the author-generated cultural explanations of previous books with a series 

of interviews with native speakers (called vozes brasileiras or vozes portuguesas), who offer 

their personal insights on cultural topics. Each chapter ends with a humorous dialogue about an 

American student in Brazil or Portugal in a situation related to the chapter theme. Brasil! Língua 

e Cultura was also the first Portuguese textbook published in color, with photographs of 

Brazilian life throughout the book.  

 Travessia, Brasil! Língua e Cultura, and Portugal: Língua e Cultura are all accompanied 

by student workbooks, allowing for reinforcement of grammar and vocabulary outside class. 

Viewed collectively, these books may be seen as the first in which communication and culture 

were not subordinated to grammar.  

The 21st Century: Textbooks for Different Levels and Purposes 

 Since the year 2000 a variety of Portuguese textbooks have come on the market, 

including texts for beginning, intermediate, and advanced-level courses, as well as Portuguese 

for special purposes and for Spanish speakers. The 21st century has also seen an increasing 

application of various technologies for language learning. 

 The year 2007 marked the release of the first edition of Ponto de Encontro by Klobucka 
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et al. Ponto de Encontro is unique in several aspects: it is the first Portuguese textbook published 

by a major U.S. textbook publisher (Prentice Hall, now Pearson), and the first to reference the 

Standards for Foreign Language Learning in its introduction. Its format resembles that of 

textbooks in the more commonly-taught languages, with each chapter introducing vocabulary 

related to everyday themes, followed by grammar explanations and practice activities, and 

concluding with listening, speaking, reading, and writing activities, as well as a text about a 

Portuguese-speaking country. Another unique feature is the side-by-side presentation of 

Brazilian and European Portuguese. Pearson offers full support for users of Ponto de Encontro, 

including access to machine-scored online practice exercises in MyPortugueseLab that 

incorporate audio and video materials. 

 The past decade has also seen the release of several textbooks for intermediate- and 

advanced-level courses, each with a slightly different focus. In 2004, Francisco Fagundes 

published Um Passo Mais no Português Moderno for teaching advanced grammar, reading, 

composition, and conversation. Each of the 28 chapters is comprised of three sections: Leitura, 

consisting of a crônica, short story, or essay, followed by comprehension and discussion 

questions; Gramática, a series of grammar explanations and exercises followed by a few themes 

for composition or conversation; and Composição, addressing spelling conventions, writing 

techniques, and vocabulary expansion. 

 Another intermediate- to advanced-level textbook option appeared in 2009 with Bonnie 

Wasserman’s Cinema for Portuguese Conversation. Each chapter, based on a specific Brazilian 

or Portuguese film, begins with pre-viewing activities that include information about the director 

and actors, along with key vocabulary. Post-viewing activities feature comprehension questions, 
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vocabulary practice, and many creative suggestions for writing and conversing about the film, 

analyzing specific scenes, and comparing it with other films. Most chapters end with a 

journalistic or literary text related to theme of the film. Absent from the book are grammar 

explanations. 

 Published in 2010, Patricia Sobral and Clémence Jouët-Pastré’s Viajando Através do 

Alfabeto offers a third option for intermediate- to advanced-level courses. The book is structured 

around Moacyr Scliar’s Dicionário do viajante insólito, a series of 26 crônicas based on the 

letters of the alphabet. Each crônica is accompanied by pre- and post-reading questions for 

discussion, brief reviews of selected grammatical concepts, vocabulary lists, and communicative 

practice activities in the context of the theme of the crônica. 

 Another new intermediate- to advanced-level textbook, which was not yet available from 

the publisher at the time of this writing, is Sobral and Jouët-Pastré’s Mapeando a Língua 

Portuguesa Através das Artes. The publisher’s website offers the following description of the 

book: 

Interviews, authentic texts, and reproductions of art forms serve as a springboard for 

students to express themselves in Portuguese through performance, debate, 

communicative exercises, and task solving. Each of the 12 units is structured around a 

particular form of art, such as photography or literature, and includes three grammar 

lessons, three original texts, and integrated audio and video activities. 

(http://focusbookstore.com/mapeando.aspx) 

 In addition to intermediate- and advanced-level materials, more specialized textbooks 

have begun to appear. Working Portuguese for Beginners (Rector, Santos, & Amorim, 2010) 

http://focusbookstore.com/mapeando.aspx
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now offers an option for courses in business Portuguese for Brazil. Besides introducing 

elementary vocabulary, grammar, and language functions, Working Portuguese addresses 

business tasks such as negotiating a contract, presenting a new product, writing a business 

memo. The book also includes commentaries on Brazilian cultural issues. The last four chapters 

conclude with a project in which students apply the language their own area of professional 

interest. The book comes with audio CDs as well as optional access to Quia, a program offering 

online self-correcting exercises.  

 For Spanish speakers studying Portuguese, Antônio Simões has authored Pois não: 

Brazilian Portuguese Course for Spanish Speakers (2008), a revision of his earlier Com licença! 

(1992). Pois não features detailed contrasts of Portuguese and Spanish grammar and 

pronunciation, followed by drills and fill-in-the-blank exercises. The book also contains 

vocabulary and dialogues related to everyday topics and accompanied by cultural notes, as well 

as lyrics of Brazilian songs. Pois não ends with a “Basic Reference Grammar” including spelling 

rules, grammar summaries, and verb charts. The author acknowledges that “pronunciation and 

grammar are the focus of this book” (Preface, p. xx), suggesting a view of language learning that 

is perhaps more structural than communicative in nature. 

 Besides the abovementioned books, mention should be made of the large number of 

textbooks published in Brazil and Portugal for teaching Portuguese as a second language. Such 

books have both advantages and disadvantages for use in the United States. They generally 

present an authentic image of Lusophone cultures as viewed by natives of those cultures, and 

their language use may be more authentic than that of books published in the U.S. On the other 

hand, their lack of grammar explanations in English can present a challenge, especially for 
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beginning students. In addition, the organization of these books may not be transparent to 

American students, who are accustomed to textbooks with a highly concrete, sequential 

presentation of material. Furthermore, such books cannot be expected to explicitly target the 

Standards for Foreign Language Learning, which were designed for a U.S. context. Apart from 

these general observations, it is beyond the scope of this article to comment on specific textbooks 

published in Portugal and Brazil. 

 In summary, textbooks over the past 70 years have progressed from a purely structural 

view of language learning toward a more communicative one that can encompass authentic texts 

and real-life purposes for language use, and that affords culture a more central role in the 

curriculum. Technologies such as audio, video, the Internet, and machine-scored exercises have 

increasingly been incorporated. Books for levels and audiences other than first-year students 

have also begun to appear. To date, however, only one textbook, Ponto de Encontro, has 

explicitly referenced the Standards, although other books have clearly incorporated some of the 

goals outlined therein. 

Design of the Study 

 In light of the increasing variety of Portuguese textbooks available and the different 

directions taken by the authors, it seems appropriate to pause for a moment to investigate which 

textbooks instructors are choosing for different levels and types of courses, and what these 

instructors are looking for when they choose a textbook. These questions form the basis for the 

present study. 

Research Questions 

 In order to investigate the above questions, the author of this article, along with two 
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colleagues, designed an online survey for Portuguese instructors at postsecondary institutions 

throughout the United States. Although the study addressed other issues as well, the survey 

questions of interest to the present article were the following: 

1.  What textbooks does your institution use in each of the following courses (if offered): 

  a.  Beginning / First-year Portuguese 

b. Intermediate / Second-year Portuguese 

c. Beginning Portuguese for Spanish speakers / Accelerated 1st-year Portuguese 

d. Intermediate Portuguese for Spanish speakers / Accelerated 2nd-year Portuguese 

e. Third-year grammar, composition, and/or conversation 

2.  How satisfied are you with the textbook and materials used in these courses? What would 

you like to see different in a textbook? In your response, please indicate which specific 

course levels you are referring to. 

3.  Is there anything else you would like to say about beginning- and intermediate-level 

Portuguese textbooks? 

Survey Participants 

 Because a database of Portuguese programs in the U.S. was not readily available, in order 

to identify institutions that offer Portuguese, three sources were consulted: (a) the Center for 

Advanced Research on Language Acquisition (CARLA) database on institutions offering less 

commonly-taught languages; (b) a Google search for “colleges” and “universities offering 

Portuguese in the U.S.”; and (c) a list provided by Pearson of institutions using the textbook 

Ponto de Encontro. Admittedly, the use of Pearson’s list may have skewed the survey results 

somewhat, inasmuch as there were more open-ended responses referring to Ponto than to any 
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other book; however, the list proved useful in identifying institutions that did not appear in the 

other two sources, especially because some of these institutions used other books in their second- 

or third-year courses. Combining the three sources yielded a list of 202 U.S. colleges and 

universities that purportedly offered Portuguese courses, distributed among 44 different states.1 

 Once these institutions were identified, the website of each institution was consulted in 

order to locate the names and email addresses of Portuguese instructors, including full-time 

faculty, adjunct faculty, and graduate students – in other words, whoever was listed as teaching 

the aforementioned courses at a given institution. This was accomplished by consulting course 

schedules and catalogues, departmental home pages, and faculty directories. From these sources 

a list was compiled of 289 instructors. Wherever possible, the names of several instructors at 

each institution were included in order to increase the probability that the institution would be 

represented in the survey responses. 

Survey Administration 

 The survey was constructed and administered using QuestionPro online software. 

Instructors were sent an email message explaining the purpose of the survey and inviting them to 

participate, along with a link to the online survey. The email explained the possibility that the 

survey results would be published as a journal article, that instructors’ responses would be 

aggregated with those from other institutions, and that all responses would remain anonymous. 

Of the instructors to whom the email was sent, 116 (40%) completed the survey. These 

instructors represented 107 different institutions (53% of those contacted). Several instructors 

replied directly to the email, explaining that their institution no longer offers Portuguese.  

Data Analysis 



COMMUNICATION AND OTHER C’S   15 

 

 

 For the first survey question, the textbooks mentioned by respondents were tallied 

according to frequency of use in each course. Open-ended responses to the remaining two 

questions were combined into a single database and sorted by the researcher into categories 

according to topic according to three broad areas relating to (1) the five Cs of the Standards, (2) 

specific levels and types of courses, and (3) general comments on topics such as varieties of 

Portuguese, treatment of grammar, and ancillary materials. Because many comments mentioned 

more than one topic, these categories were not treated as mutually exclusive; thus, a given 

comment was sometimes grouped in more than one category. 

 Survey Results: Textbooks Used  

 As previously explained, survey respondents were asked to list the textbook(s) used at 

their institution for each of the following courses (if offered): (a) beginning/first-year 

Portuguese, (b) intermediate/second-year Portuguese, (c) beginning Portuguese for Spanish 

speakers/accelerated first-year Portuguese, (d) intermediate Portuguese for Spanish 

speakers/accelerated second-year Portuguese, and (3) third-year grammar, composition, and/or 

conversation. Table 1 shows the textbooks mentioned by survey respondents in decreasing order 

of popularity, along with the number of programs using each book and the courses in which it is 

used. Only those textbooks receiving two or more mentions are listed by name in the table. 

 As is evident from Table 1, Ponto de Encontro has captured a large share of the market, 

not only in first-year courses, but also to some extent in second-year and Portuguese for Spanish 

speakers courses. Also popular in second- and third-year courses are the recent books Viajando 

Através do Alfabeto and Cinema for Portuguese Conversation, as well as the older Para a 

Frente!, whose continuing popularity may be partly because it is the only intermediate-level 
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book with detailed grammar explanations in English, as suggested by instructor comments later 

in this article. 
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Table 1 

 

Textbooks Used in Portuguese Programs in the U.S. 

Textbook used / country where published Number of programs using textbook,  

and courses in which it is used 

1st year 

Port 

courses 

2nd year 

Port 

courses 

Port for 

Spanish 

Spkrs 1 

Port for 

Spanish 

Spkrs 2 

3rd year 

Port 

courses 

Ponto de Encontro (U.S.) 84 55 32 11 0 

Readings / instructor-generated materials 0 7 0 2 19 

Viajando Através do Alfabeto (U.S.) 0 3 0 1 7 

Cinema for Portuguese Conversation (U.S.)  0 5 0 1 4 

Para a Frente! (U.S.) 0 5 1 2 1 

Bom dia, Brasil (Br.) 4 3 1 0 0 

Avenida Brasil / Novo Avenida Brasil (Br.)  2 2 0 1 0 

Um Passo Mais no Port. Moderno (U.S.) 0 0 0 0 4 

Falar...Ler...Escrever...Português (Br.) 1 1 1 0 0 

Português para Principiantes (U.S.) 2 0 1 0 0 

Ao Redor do Mundo: Leituras em Port. (U.S.) 1 1 0 0 0 

Bem-Vindo! (Br.) 0 0 1 1 0 

Brasil! Língua e Cultura (U.S.) 0 0 2 0 0 

Crônicas Brasileiras (U.S.) 0 0 0 0 2 

Fala Brasil (Br.) 0 1 0 0 1 

Muito Prazer (Br.) 1 1 0 0 0 

Pois não (U.S.) 0 0 2 0 0 

Working Portuguese for Beginners (U.S.) 1 1 0 0 0 

Other textbooks 3 3 5 0 10 

 

Notes:  

1. Duplicate responses from instructors at the same institution are counted as a single response. 

2. Some programs reported using more than one book in a given course. 
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 Also evident in Table 1 is the large number of instructors who use additional readings or 

instructor-generated materials, whether as a supplement to a textbook or in place of one. This 

was especially the case in third-year courses, and to some extent in second-year courses. 

What Instructors Want in a Textbook 

 As explained above, instructors’ open-ended comments on the survey were sorted into 

categories according to topic according to three broad areas relating to (1) the five Cs of the 

Standards, (2) specific levels and types of courses, and (3) general comments. 

The Five C’s of the Standards 

 Although many instructors made comments related to the Communication goal area 

(including interpersonal, interpretive, and presentational communication), there were fewer 

comments relating to Cultures, Connections, and Comparisons, and none related to 

Communities. Following is a summary of these comments. 

Interpersonal communication. By far the most common response from instructors (14 

comments) was the need for making textbook activities less mechanical and more 

communicative, and for providing more speaking and conversational opportunities. The 

following quotes are representative of instructors’ views: 

I wish the book were a little bit more communicative–the text suffers somewhat in 

comparison to the textbooks available for Spanish on that score. 

 

Some exercises . . . are not that useful and are perceived as being silly by the students. I 

would like to see a book with activities that truly promote conversation and interaction in 

the classroom. 

 

In addition, four instructors wanted more task-based activities, and three called for more 

authentic use of language. One lamented the fact that textbooks ask students to perform language 
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functions that are beyond their proficiency level as per the ACTFL Proficiency Guidelines: 

Students will spend the whole second year working on abstract ideas and defending 

opinions (a superior[-level] task) when most of them are not ready for that. Instead, we 

need a textbook that is task-based, and that takes into account the level of the students. . . 

I believe students should be performing intermediate- and advanced[-level] tasks in a 

second-year program and not superior tasks. 

Interpretive communication: Audio and video materials. Most comments in this category 

were related to the materials accompanying Ponto de Encontro. Opinions in this area were 

mixed; some instructors appreciated that the videos “are about real people and their real 

situations,” whereas others wanted audio materials that were more “authentic.” Four instructors 

complained that the native speech in the audio and video materials was too fast. Two instructors 

made an appeal for textbooks in general to incorporate more “video-based activities” or “short 

situational films.” 

Interpretive communication: Reading materials. Eleven respondents wrote that they found it 

necessary to include additional reading materials because their textbooks did not include enough 

readings, the reading materials were too easy or too difficult, or they wanted a greater variety of 

authors and types of texts: 

I’d like to see more actual texts (broad sense of ‘texts’), from newspapers, television, 

radio, podcasts, etc. 

 

I would like readings that refer to current topics, not only literature.  

 

I liked the idea and format of Viajando Através do Alfabeto, but by the end of the 

semester, students had had enough of Scliar and wanted more variety of voices. 

 

Presentational communication: Writing. Six instructors called for more intermediate- and 
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advanced-level textbooks that teach composition. One person commented: 

We need a textbook that teaches students how to write rather than simply giving them a 

topic that is loosely connected with some grammar and asking them to write an essay on 

it. 

 

Cultures. Eleven instructors expressed a desire for textbooks that represent all Portuguese-

speaking countries and cultures. One person wrote: 

As for the second- and third-year Portuguese courses, there are no textbooks that cover 

the entire Lusophone world, from mainland Portugal, the Azores, and Brazil to 

Lusophone Africa and Asia, including former Portuguese India, the Portuguese-based 

Creole societies of the world (past and present), the Gypsy communities in Portugal and 

Brazil, the Sephardim, and the Lusophone Diaspora. 

 

In reference to the Standards, one instructor called for the integration of a greater variety of 

cultural products and practices from Lusophone countries: 

My ideal textbook has . . . lots of description and explanation of cultural practices, 

products, lots of color, lots of maps, and doesn’t ignore any Lusophone country. 

 

Connections. In terms of connections with other disciplines, three instructors mentioned a desire 

for textbooks to include information on current events, while two wanted a better integration of 

literary texts, and two wanted history and the arts addressed. One instructor wrote: 

Literature but also music, arts, cinema, theater, media, history (especially contemporary 

history) should be presented. 

 

Comparisons. The only references to comparisons between languages and cultures were two 

comments expressing a desire for textbooks for teaching Portuguese to Spanish speakers that 

draw comparisons between the two languages.  

Textbooks for Specific Courses and Levels 

First-year textbooks. A large majority of survey respondents (43 comments) were at least 

moderately satisfied with the textbook they were using in first-year courses. Following are some 
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of their comments: 

Ponto de Encontro is an amazing complete book . . . [that] satisfies and meets my 

expectations as an instructor in terms of quality. This product offers exercises in all four 

skills which are essential for a comprehensive teaching/learning experience. In addition, 

the videos are about real people and their real situations which give students the 

opportunity to get familiar with actual existing accents and slangs.  

 

I am satisfied with Bom dia, Brasil in its new edition through Yale University Press . . . 

My students need conversational ability in Portuguese quickly in order to participate in 

our study abroad programs in Brazil. This textbook's use of Portuguese only requires the 

student to start to think in Portuguese from the start. It has proven very successful for our 

students.  

 

“I chose Muito Prazer due to its use of colloquial dialogs and its consistent points about 

language usage.”   

 

Ten instructors indicated that they were not satisfied with their first-year textbook, and 

many others made suggestions for improving textbooks, some of which are included in other 

sections of this article. 

Second-year textbooks. Sixteen respondents remarked on the need for better textbooks for 

second-year courses. Comments such as “There’s no decent textbook for second-year level” 

were common, although it bears mentioning that some instructors may not yet be familiar with 

the intermediate-level textbooks published in the past few years. One instructor wrote: 

“We need more options for second and third-year Portuguese. I would particularly be 

interested in a book following the same format as Ponto for second-year Portuguese.” 

 

Third-year textbooks. An even greater concern was the need for better textbooks for third-year 

grammar, composition, and conversation courses, with 27 comments on this topic. In addition to 

the abovementioned comments about materials for teaching reading and writing, several 

instructors made it clear that they want an explicit focus on grammar, but they want it integrated 
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with a communicative focus on reading, writing, and speaking: 

“I'd like to see a grammar book based on writing with lots of COMMUNICATIVE 

activities.” 

 

I would like to see a thorough review and expansion of grammar accompanied by 

contextualized practice, a varied selection of readings (I now use newspaper and 

magazine articles on current affairs in addition to a small selection of literary texts from 

the textbook), and attention given to both main variants of Portuguese. 

 

Portuguese for Spanish speakers. Sixteen respondents wrote that they wanted better textbooks 

for teaching Portuguese to Spanish speakers. Of the 16, five specifically mentioned 

dissatisfaction with Ponto de Encontro for use with Spanish speakers. One wrote: 

I also use [Ponto de Encontro] for my Portuguese for Spanish speakers course, but it is 

not a good option. Again, it serves more as a reference than a textbook. I know the book 

was not designed having Spanish speakers in mind. 

 

Several instructors offered specific suggestions for these textbooks: 

 

“[I would like] a comprehensive textbook incorporating also oral activities following the 

same pattern, structure, model, etc. found in so many Spanish and French textbooks.” 

 

“I see the need of a communicative approach book for Spanish speakers.” 

 

Perhaps Portuguese programs/texts could find a way to point out the advantages of 

Spanish speakers studying Portuguese in our increasingly global economy, as well as the 

importance of Luso-Brazilian culture and how it fits in within the larger Hispanic/Latino 

culture. 

 

 Comments About Other Topics 

In addition to the above topics, instructors offered comments about various other issues, 

including the presentation of European versus Brazilian varieties of Portuguese, the teaching of 

grammar, and the ancillary materials available. 
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Varieties of Portuguese. Nine instructors expressed the desire for a textbook that teaches only 

Brazilian or only European Portuguese, whereas eight wanted the textbook to present both 

varieties – suggesting that it may not be possible for a single book to please everyone. 

Grammar. Respondents had a great deal to say about how grammar is presented. Thirteen 

instructors expressed concerns about the sequence and distribution of grammar in textbooks:  

“Sometimes I would change the sequence in which the content is presented. The past 

tense, for example, appears in the middle of a lesson that is dealing with the present 

tense.”  

 

The intermediate level is crushing with all the subjunctive tenses being taught. I would 

definitely like to see a book with a reasonable amount of content, and I would like to see 

the structures consistently used throughout the book so that students get a chance not only 

to learn but also to internalize what we are trying to teach. 

 

Four instructors expressed a desire for better integration of grammar and content, and for a more 

communicative approach to teaching grammar: 

Grammar points are taught as grammar, instead of as communicative tools. When 

attempts are made to focus on communication in Portuguese textbooks, the idea of 

‘communication’ and what valuable, meaningful communication is, is lost.  

 

Regarding grammar explanations in textbooks, opinions were mixed. Two instructors 

appreciated that their books explained grammar in English, whereas two others complained 

about the “lengthy grammar explanations in English,” implying disapproval of either the use of 

English or the length of the explanations, or both. Three others, however, called for more clear, 

detailed explanations with more examples – suggesting again that it may be impossible for a 

single book to please everyone. 

Ancillary materials. In addition to the abovementioned comments about audio and video 

materials, instructors offered opinions on workbooks, online activities, and other ancillary 
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materials. Seven instructors who have used the online MyPortugueseLab activities that 

accompany Ponto de Encontro liked the idea of online, machine-scored activities, but ten 

complained about errors and technological glitches in the program. Other instructors offered 

additional ideas about ancillary materials for textbooks: 

I would like the book to come with a teacher’s manual, supplementary materials and 

suggestions for testing and assessment as well. 

 

Any new textbook is going to need a very well-integrated online workbook and activities 

site. This is particularly important for those classes where students only meet a couple of 

days per week and/or are hybrid. 

 

I would like to see something for Portuguese that is similar to the Vista Higher Learning 

website that I use with my Spanish courses, or McGraw-Hill’s Quia . . . I need a program 

that is user-friendly with several video-based activities. . . . I would also like to see 

activities where students can record their voice and compare their pronunciation with 

native speakers. 

 

Miscellaneous comments. A number of respondents mentioned issues that did not fit in any 

particular category. Following is a sampling of these comments: 

Perhaps not as a first priority to the material within the book, I need a book that is 

visually appealing enough for students to WANT to spend time in it. 

 

I’d like to see a first-year book that offers more in the instruction of pronunciation, 

including using the IPA. 

 

More non-traditional discourses need to be included, especially LGBT. 

 

Additionally, several instructors commented on the need for textbooks for specific purposes: 

 

[We need] a book for heritage speakers. 

 

For the Business Portuguese class, we need a textbook that is geared to upper 

intermediate students with lots of COMMUNICATIVE activities as well, including role 

plays, dialogues, etc. Audio material for the class is essential to help model more 

professional language. 

 

I teach a very specific course: Portuguese for Health Care Professionals. There is nothing 
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out there right now (that I know of) that deals with the subject matter. I have had to create 

my own handouts with information, such as the parts of the body, internal organs, and 

names of common diseases and symptoms to supplement the course. 

 

 Discussion 

 In general, instructors seemed reasonably satisfied with the options for first-year 

Portuguese textbooks, but felt the need for more textbook options for second- and third-year and 

for Portuguese for Spanish speakers. For books at all levels, they expressed a desire for 

classroom activities that are less mechanical and more communicative and that provide more 

opportunities for conversation. For intermediate- and advanced-level textbooks, they wanted 

more authentic texts of various types on current topics to be included in addition to literary texts, 

and more attention given to the teaching of writing skills. They wanted textbooks to address all 

Lusophone cultures, although they expressed differing preferences regarding Brazilian and 

European Portuguese. Furthermore, they expressed a desire for more authentic video and audio 

materials and for online practice activities.  

 It bears mentioning that of the five C’s of the Standards for Foreign Language Learning, 

the Communication goal area was the only one receiving much attention in the survey responses. 

In regard to the Cultures goal, only one instructor touched on cultural practices, and no mention 

was made of the perspectives underlying cultural products and practices. Connections with other 

disciplines were brought up by a handful of respondents, but no one mentioned asking students 

to draw comparisons between the target language and cultures and their own (with the exception 

of comparing Portuguese with Spanish), and no one touched on the Communities goal area at all. 

It would appear that many Portuguese instructors were either unfamiliar with the Standards or 

did not think about them when asked what they wanted in a textbook. These findings, when 
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taken together with the fact that only one Portuguese textbook to date has referenced the 

Standards, suggest the need for increasing Portuguese instructors’ awareness of the shared goals 

of the language teaching profession. This issue of the Portuguese Language Journal represents 

an important step in that direction. 

 Limitations of the Study and Recommendations for Further Research 

 Because we were unable to locate a complete and current database of Portuguese 

programs in the U.S., the data gathering process for this study was imperfect. For example, many 

programs listed in the CARLA database no longer offer Portuguese or offer it only on an 

independent study basis, and there may have been some Portuguese programs not listed in any 

database that were missed. Furthermore, the fact that survey respondents ranged from graduate 

students to full-time faculty suggests that they had differing degrees of knowledge of Portuguese 

textbooks and of their own programs. These factors should be taken into account when 

interpreting the results of the study. 

 As previously explained, another limitation of the study was the use of Pearson’s list of 

institutions that have adopted Ponto de Encontro, which undoubtedly affected the results of the 

survey. It seems likely, for example, that there exist more programs that use other textbooks such 

as Brasil! Língua e Cultura in their first-year programs. It is possible that these institutions were 

underrepresented in the survey responses, either because they were not included in the database 

or because they were among the 47% of institutions that did not reply to the survey. 

 Although this article has briefly reviewed Portuguese textbooks published in the United 

States, an in-depth study of the extent to which these textbooks address the Standards for 

Foreign Language Learning was beyond the scope of the article. The study also did not 
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explicitly examine the extent to which Portuguese instructors are aware of the Standards and 

incorporate them in their own teaching. Additional research on these topics would be useful in 

designing new and better Portuguese textbooks, and in helping the Portuguese teaching 

profession better meet the needs of students in the increasingly interconnected world of the 21st 

century.  

 

Notes   

1States in which no Portuguese programs could be located were Alaska, Montana, Nebraska, 

North Dakota, South Dakota, and Wyoming. 
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